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Paderborner Qualitätsstern1 to assess the cooperation  
during the transition from kindergarten to primary school  

 
 

… with reference to the following dimensions of cooperation:  

Dimension of cooperation part A  
PEDAGOGICAL ACTIVITIES WITH THE CHILDREN 

 

Dimension of cooperation part B 
 STRUCTURES WITHIN THE DIFFERENT INSTITUTIONS 

 

Dimension of cooperation part C 
WORK IN COOPERATION NETWORKS 

 
1  The name of the presented tool derives from the town Paderborn in Germany, where it was developed, 
and from the German word „Stern“(=”star“), originating in the above shown representation of a star to 
create a graphical presentation of the evaluation results. 
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Preface to the third edition 
 

 

In Germany, kindergarten and primary school belong to different systems and they each follow 

their own traditional logic within these systems (Büker/Höke 2019). Kindergartens educate 

children aged between a few months and 6 years old. Most children in Germany join a 

kindergarten, but to this day, it is not obligatory. Aged 6, children enter primary school, which is 

compulsory for everyone. Up to now, every institution has its own mandate and its own 

organisational structures. Kindergarten and primary school own different pedagogical traditions, 

historically different views on children learning and playing, on performance and on working with 

parents. Due to this, children experience a status passage from ‘kindergartener’ to ‘student’ as one 

of the major changes in young children’s lives. Professionals in kindergarten are called ‘Erzieher’ 

(educators) and those in primary school are called ‘Lehrer’ (teachers). Up to now both 

professional groups differ in degree of education, payment and social prestige. It took a long time 

until kindergarten and primary school received a legally binding mandate for cooperation and a 

joint preparation for transition. Nowadays, it is clear that questions regarding children’s 

preparation for school, perceptions of school readiness and the appropriate way to support 

children in their transition process are seen to be answered cross-institutionally and with the 

cooperation of kindergarten and primary school (Höke et al. 2017). In reaction to the disastrous 

PISA results in Germany in 2001, countless scientifically supervised pilot projects were created to 

optimise children’s chances of a well-supported start in their early years. The results of these 

studies show the extreme relevance of successful cooperation from educators in kindergarten and 

teachers in primary schools in so called multi-professional teams (Büker/Höke 2019; 

Büker/Höke/Ogrodowski 2021). 

The instrument Paderborner Qualitätsstern (German for „Paderborn Quality Star”) has been 

developed by several authors of different education-related institutions in the city of Paderborn, 

Germany. The tool aims to systematically support the above-mentioned important cooperation 

process between kindergarten and primary school. In particular, this instrument is based on the 

results of accompanying scientific research to the following pilot projects 

• Bildungshaus 3 – 10 in Baden-Württemberg (Arndt/Kipp 2016; Höke 2013; Höke/Arndt 

2015; Koslowski 2014),  

• Kinderbildungshaus Paderborn (Büker 2014; Bührmann/Büker 2015; Kordulla 2014 and 

2017) sowie  

• buddY (Büker/Bethke 2014; Büker 2018).  

In these projects the views of educators, school social workers, primary school teachers, parents 

and children were collected with regard to the best possible design of the transition process. They 

were also linked to the observations of accompanying researchers. 

Based on these findings, systematic quality criteria could be derived for a partnership-based 

and professional cooperation in the transition process. They are located at three different 

levels. The Paderborner Qualitätsstern thus distinguishes between three dimensions of 

cooperation: 

 

           Dimension of cooperation part A - PEDAGOGICAL ACTIVITIES WITH THE CHILDREN 
 Dimension of cooperation part B - STRUCTURES WITHIN THE DIFFERENT INSTITUTIONS  

Dimension of cooperation part C - WORK IN COOPERATION NETWORKS 
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For each dimension of cooperation, quality criteria based on the scientific findings of current 

research on cooperation as well as on current research on transition processes are listed 

(Holtappels et al. 2011; Jutzi/Schüpbach/Thomann 2013; Kaendler et al. 2015; Erdsiek-

Rave/John-Ohnesorg 2014; Carle 2014; Griebel/Niesel 2015; Oehlmann/Mannig-

Chlechowitz/Sitter 2011; Fasseing Heim et al. 2018).  

One basic idea is the perspective on transition as one common educational space that is jointly 

developed by kindergarten and primary school. Transitions are not understood as a linear idea of 

a "bridge" between two institutions and stages of life that has to be crossed once but rather as a 

pedagogical-didactical area of overlap that provides differentiated offers for kindergarten and 

students, for parents, for educators and for teachers (see Büker/Kordulla/Pollmann 2011). This 

goes beyond the establishment of connectivity of educational processes to develop a joint 

responsibility of kindergarten and primary school in accompanying and supporting children in 

the special development task called "transition" (see Gutzmann/Lassek 2018). 

The following instrument represents the third revised edition of the Paderborner Qualitätsstern, 

first published in 2017. The instrument was originally developed by Julia Höke, Petra Büker and 

Thorsten Bührmann, researchers at the Institute of Educational Science at the University of 

Paderborn, who contributed their experiences from the scientific monitoring of several pilot 

projects to the transition from kindergarten to primary school. Right from the start, there was a 

close cooperation with the educational office Kind & Ko of the Municipality of Paderborn: This is 

where the self-evaluation instrument got its name. The educational office embedded the work 

with this instrument in a further education concept. In the sense of process monitoring, it took 

part in the testing in cooperation networks in Paderborn. Since then, the instrument is being used 

regionally and supra-regionally. The results of the evaluation and the experiences from the 

process monitoring show that the quality criteria should be described more clearly and the 

evaluation sheets should be designed more practically. This constructive feedback of the 

practitioners became basis for a thorough revision of the questions and assessment scales, which 

was done in close cooperation with the University of Paderborn (Petra Büker and Jana 

Ogrodowski), the Catholic University of Paderborn (Julia Höke) and the educational office Kind & 

Ko of the Municipality of Paderborn (Britta Vollmann). We would like to explicitly thank Alina 

Bruyn (employee in the department of Petra Büker) and Theresa Driller (employee in the 

educational office Kind & Ko of the Municipality of Paderborn) for their valuable impulses and 

support in implementing the changes in text and images. 

The third edition of the instrument is also available free of charge after registration via the 

homepage of the Paderborner Qualitätsstern: 

https://blogs.uni-paderborn.de/paderborner-qualitaetsstern/ 

The Paderborner Qualitätsstern is not "cast in stone". It is a dynamic self-evaluation instrument 

which can be constantly expanded and modified through the experiences and the arrangements 

of cooperation in individual practice. 

In this context, we would be very pleased if you participate in our online-evaluation and contact 

us if you have any ideas or suggestions for the further development of the instrument. For further 

information and our contact details please visit the homepage mentioned above. 
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We are very happy to be able to offer an English version of the third edition for international 

access. Our great thanks to Hanan Rashad and Johanna Schlien for the careful translation of the 

instrument.  

 

To all users, we wish much delight and success in working with the third edition of the 

Paderborner Qualitätsstern! 

Paderborn, June 2021 

Julia Höke, Petra Büker, Jana Ogrodowski and Britta Vollmann 

 

 

 

 

 

 

  



A Paderborn assessment sheet for the quality development of designing transitions  
from kindergarten to primary school in cooperation networks 

          Paderborner Qualitätsstern 2021  5 

 

Aims of the Paderborner Qualitätsstern   
 

 

 
"The Paderborner Qualitätsstern is a very good instrument for the evaluation of the existing 
cooperation and especially for further development!” 
(Educator of a kindergarten) 

 
"We are very pleased that we have been given such a quality development tool we can use to 
work together with our cooperation partners. This enables us to document and to reflect on 
our work, to permanently achieve and maintain a professional standard."  
(Educator of a kindergarten) 

 
After working with the Paderborner Qualitätsstern with colleagues from the kindergartens, 
the quintessence of our team has become: "We have revived a lot." 
(Deputy headmaster of a primary school) 

 

Such voices from the evaluation clearly show that the work with the Paderborner Qualitätsstern is 

all about assessing the cooperation in the transition process from kindergarten to primary school: 

The aim of the self-evaluation instrument is to induce systematic reflection on the design of 

current transition to school programmes in kindergartens and primary schools. On this basis, 

constructive further development processes should be initiated that support and sustainably 

ensure the intensified and professional cooperation between kindergarten and primary school 

and all those involved in the transition process. 

In doing so, cooperative alliances should be encouraged to open up learning and development 

paths beyond predetermined paths. Moreover, own forms and concepts for intensive cooperation 

shall be developed that will fit into the existing framework conditions and specifics on site, while 

at the same time fulfilling essential quality criteria of an intensive cooperation. 

Therefore, it is important to deal with the individual and shared visions and aims of all members 

at the beginning which then will become the guiding orientation of the work in the cooperation 

network. Relevant impulse questions can support this fundamental first step (p.9).  

The reflection questions contained in the Paderborner Qualitätsstern as well as the criteria 

themselves represent a co-constructivist understanding of learning: this refers to both –the 

children's learning and the joint further education of the participating professionals from 

kindergarten and primary school. Thus, educators and teachers can share their understanding of 

learning, playing, school ability and their "perception of the child" as well as of their individual 

roles and tasks in a dialogue. In this way, they can reflect, summarise and innovate the cooperation 

activities. 
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Structure of the Paderborner Qualitätsstern  
 

 

The three dimensions of cooperation 
 

           Dimension of cooperation part A - PEDAGOGICAL ACTIVITIES WITH THE CHILDREN 
 Dimension of cooperation part B - STRUCTURES WITHIN THE DIFFERENT INSTITUTIONS  

Dimension of cooperation part C - WORK IN COOPERATION NETWORKS 

 

are first described in terms of content and supplemented with questions for reflection.  These 

questions can be addressed and clarified in a joint dialogue between kindergarten and primary 

school. Each dimension of cooperation is divided into different thematic sections which include 

quality criteria. 

These quality criteria are presented in the form of five-level feature scales. When working with 

these scales, an assessment of the currently achieved quality level is made which is recorded by 

ticking the appropriate box. Each level is assigned a value. An average value is determined for each 

thematic section on an evaluation sheet. 

Finally, the particular cooperation profile is created by entering the results for each dimension 

of cooperation and its individual thematic sections in a network diagram. The  so called 

Qualitätsstern is created. 

At a glance, the completed fields show the focal points and needs for action for the individual 

cooperation network. In the case of multiple assessments, the comparison of profiles from 

different time periods can reveal developments. 

 

 

Dealing with different preconditions  
 

 

Network structures can be very different: Especially in rural areas, partner constellations 

consisting of one or two primary schools and a few kindergartens are dominant. In other contexts 

(such as in larger cities or in case of company kindergartens), a kindergarten can cooperate with 

numerous primary schools or, conversely, a primary school can cooperate with a larger number 

of kindergartens, sometimes some of which are located further away. Thus, there are 

constellations in which frequent joint activities of kindergarten and primary school students can 

be easily realised due to the closeness and manageable number of participants. In this case, 

kindergartners can get to know the specific school which they will soon be attending. In other 

cases, intensive contact in the form of mutual visits and joint activities with every primary school 

or kindergarten is not possible due to organisational reasons. In this instance, future school 

beginners are prepared for school in a more exemplary manner at a random partner institution 

(Van Santen/Pluto 2018). The prerequisites for reaching level 4 or 5 of the scales of the 

Paderborner Qualitätsstern are hence occasionally quite different. Therefore, it is important for 

the team of authors to emphasise that each level describes an important stage on the way to a 

high-quality cooperation. Every stage achieved deserves respect! Every network is individual 

and has to find its own way (Arndt/Kipp 2016; Koslowski 2014). 
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In this sense, the Paderborner Qualitätsstern aims to support the users to take a systematic 

overview of the starting situation in the cooperation network and - inspired by the work with the 

instrument - to set goals within the own cooperation network. Furthermore, the Paderborner 

Qualitätsstern wants to develop creative ways of transition design in a joint dialogue with all 

participants. 

 
 

 

About the practical implementation:  

                   an overview of the stages of work  
 

What does the concrete work with the Paderborner Qualitätsstern look like? 

You can decide yourselves whether you work on the Paderborner Qualitätsstern independently 

within your kindergarten or primary school and share ideas with your partner institutions 

afterwards or you can directly work on it together in a cooperation network. 

In general, it is important to share ideas during the process, evaluate yourself together as a 

cooperation network and eventually agree on a network profile. 
 

 
0. If you use the instrument for the first time ... 

We recommend you to read the chapter "Context and theoretical background of the 

Paderborner Qualitätsstern" (from p.30) to get to know the scientific basics of designing 

transitions on which this instrument is based. These can be used to develop a common 

understanding of multi-professional cooperation. 

 

1. Sharing common visions and goals  

The perspective for a successful transition can vary in the different institutions but also 

individually. When cooperative networks are formed, it is helpful to take some time for 

the development of a common vision. The impulse questions (p.9) can support you in 

doing so. 

  

2. Reading the description for the dimensions of cooperation 

The three dimensions of cooperation A, B and C are first described in terms of content 

(p.10, p.16 and p.21) so that you will know which topics are involved when you begin to 

work on them. You should then decide jointly which dimension of cooperation you would 

like to start working with. 

  

3. Working on the different dimensions of cooperation 
 

3.1.      Discussion of the reflection questions 

These questions serve as an inspiration for your examination of the topics in the 

respective cooperation area. Initially, dealing with the reflection questions first 

forms the basis for the following assessment of how you are going to organise your 

process of transition in step 3.2. 

 

 

3.2.      Recording the self-assessment on levels 1 - 5 
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The different dimensions of cooperation contain thematic sections. You can decide 

to what extent these apply to your current cooperational design. On a scale from 1 

– 5 you can assess the current status of your transitional design. The examination 

of the different sections can provoke discussions in which different points of views 

are incorporated. These can be valuable and beneficial for the further course of the 

cooperation. 

 

The quality levels are based on each other in terms of content. Therefore, always 

start with the first level, read the description and discuss together whether it 

applies to your cooperation network (or not). If you agree with the description of 

level 1, read the description of level 2 and clarify whether level 2 is suitable for 

your cooperation network. Repeat this procedure until you reach the quality level 

where you consider all descriptive elements as given.  

Each level is assigned a value which is then used in the next step of the evaluation. 

 

3.3. Evaluation 

The evaluation is carried out by adding the selected values from the thematic 

sections to the evaluation sheet and then forming an average value. In a next step, 

you fill in the average values in your personal network profile on page 27. 

  

4. Conclusion and agreement on next steps 

At this point it is important to jointly record the further work and development in your 

cooperation network. Your "Current Network Profile" (p.27) shows the current status of 

your transitional design in your cooperation network. You can use the templates (pp. 28 

and 29) to agree on your (further) goals, specific next steps and a time frame for their 

implementation until a next revision of the Paderborner Qualitätsstern is planned. 
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Impulse questions for common visions and aims  
 
 

 

How important is the topic of transition to you? 

 
 
 

       When do you consider the transition from kindergarten to primary school as successful? 

 
 
       Which are the cornerstones of your transition design that you are satisfied with? 

 
 
       What do you think should be changed in your transition design? 

 
 
         Which motivation do you have for a closer cooperation during transition and what 
       are your goals in cooperating? 

 
 

What is important to you in your cooperation? Formulate a common "guiding idea". 
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Dimension of cooperation part A - 
PEDAGOGICAL ACTIVITIES WITH THE CHILDREN  

 

To what extent and in what quality does the joint work with the kindergarten  
                        and primary school students take place? 

 
 

Description: 
 

An intensive cooperation is characterised by the fact that the transition process between 
kindergarten and primary school is no longer seen only as a linear process. Instead, a 
common field of action is created which is pedagogically and didactically developed by both 
institutions and which gets children of different ages involved. 
 
The evaluation of previous pilot projects (cf. "Background and Scientific Foundations") has 
been identified as a precondition for a successful transition design. Based on this, it can be 
said that the educational offerings in this common field of action are ideally characterised 
by ... 

 
• the inclusion of children for whom an examination of the topic of transition is currently 

an important issue (pre-students in the last year of kindergarten, first-graders as well as 
younger children from kindergarten and older primary school students), 
 

• a balanced relationship between familiarity and challenge, i.e. through familiar, 
stable, reliable structures and bonds on the one hand and the creation of new experiences 
and adventures for the children on the other hand, 
 

• an appropriate potential for activation and challenge which is ensured in particular by 
integrating the activities and offers in meaningful contexts for the children, 
 

• level-differentiated offers and open approaches in order to enable individual learning 
processes and to avoid over- or underchallenging the children, 
 

• a high degree of quality in relationship between children, i.e. there are age-mixed 
offerings in which children can develop friendships/familiarities beyond the boundaries 
of the institutions, 
 

• a high degree of orientation towards needs, autonomy and participation, i.e. the 
children are (in)directly involved in the planning and design of the activities, 
 

• a systematic reflection on learning and cooperation processes by addressing and 
working on social learning processes, 
 

• a systematic reflection on identity-building processes by consciously addressing and 
working on questions such as "becoming a schoolchild - being a schoolchild”. 

 

These aspects are bundled in the following thematic sections: 
 

A.1     Temporal and structural organisation of the activities with the children 

A.2     Content-related organisation of the activities with the children 
A.3     Planning and reflection of the activities with the children 
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      Questions for reflection: 
 

• How are the cooperation activities embedded in the educational daily routine of the 
institutions? 

• Which children are involved in the cooperation activities? 

• What are the goals of the cooperation activities? How are cooperation activities reflected on 
in a team and with children? 

• How are individual needs, different interests and learning outcomes considered? Are 
children's needs taken into account in the cooperation activities? 

• To what extent do the activities take into account the different learning requirements of 
children-oriented didactics as a basis? 

• Who is responsible for the activity in terms of organisation, content and methods during 
planning, preparation and implementation? 

• How are disruptions or challenging behaviour of individual children dealt with? 

• In what way are the activities and developments of the children observed and 
documented? 

• Are the activities assessed? 
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Dimension of cooperation part A - PEDAGOGICAL ACTIVITIES WITH THE 
CHILDREN  
 

A.1 Temporal and structural organisation of the activities 
with the children 

 
 

A.1.1 Timing and embedding 
The cooperation activities carried out with the children take place... 
 
 

1 
 
...selectively and 
isolated once a 
year. 

 
(e.g. special 
festivals and 
celebrations) 

 

 

2 
 
... integrated in the 
pedagogical daily 
routine once or 
twice a year. 
 

 

3 
 
... regularly 
integrated into the 
pedagogical 
everyday life 
quarterly. 
 

 

4 
 
... institutionally 
firmly embedded 
and monthly. 
 

 

5 
 
... institutionally 
firmly embedded 
and at least 
fortnightly. 
 

Specification of own activities: 
 
 
 
 
 

 
 

A.1.2 Group composition 
In the cooperation activities conducted with the children... 
 
 

1 
 
... only pre-school 
children are 
included. 
 

 

2 
 
... selected pre-
schoolers and 
selected first 
graders are 
included. 
 
(e.g. in the context 
of a specific 
promotion of basic 
skills) 
 

 

3 
 
... all pre-schoolers 
and first graders 
are included. 

 

4 
 

... younger and/or 
older children are 
also included on 
occasion. 
 

 

5 
 
... all children 
regardless of their 
age are 
systematically 
included. 
 
 
 

Specification of own activities: 
 
 
 
 
 

 



A Paderborn assessment sheet for the quality development of designing transitions  
from kindergarten to primary school in cooperation networks 

          Paderborner Qualitätsstern 2021  13 

 
Dimension of cooperation part A - PEDAGOGICAL ACTIVITIES WITH THE 
CHILDREN  
 

A.2 Content-related organisation of the activities with the children 
 
 

A.2.1 Pedagogical and didactical aims 
The implemented cooperation activities with the children focus on… 
 
 

1 
 
… familiarising 
kindergartners 
with school. 
 
 

 

2 
 
… the development 
of positive 
relationships and 
shared 
experiences. 
 

 

3 
 
… the development 
of positive 
attitudes towards 
school as well as 
developing 
pleasure in 
learning. 
 

 

4 
 

… common topics, 
contents and 
competency goals 
regarding the 
education plans. 
 

 

5 
 
… the children’s 
opportunities in 
participating. 
 

Specification of own activities: 
 
 
 
 
 
 

 

A.2.2 Opportunities for experience and learning with the children 
The cooperation activities conducted enable the children... 
 
 

1 
 
… to gain positive 
impressions of the 
respective 
institution and 
develop a spatial 
familiarity. 
 
(e.g. through 
accompanied 
visits, getting to 
know the building) 

 

2 
 
... to build up 
positive 
relationships with 
other children and 
with specialists 
and teachers. 
 
(e.g. through 
continuity within 
the groups and 
with the contact 
persons) 

 

3 
 
... to gain positive 
experiences in 
encountering the 
topics and learning 
conditions. 
 
(e.g. through 
appropriate 
challenges, so that 
the children are 
not under- or 
overchallenged) 

 

4 
 

… to expand their 
existing 
competences in 
joint learning 
arrangements. 
 
(e.g. by working in 
learning 
workshops or in 
projects) 

 

5 
 
... to experience the 
ability to 
participate in the 
development of the 
content and 
methods of the 
cooperation 
activities. 
 
(e.g. by a 
systematic 
participation of the 
children in the 
activities) 

Specification of own activities: 
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Dimension of cooperation part A - PEDAGOGICAL ACTIVITIES WITH THE 
CHILDREN  
 

A.3 Planning and reflection on the activities with the children 
 
 

A.3.1 Systematics of planning and postprocessing  
The cooperation activities conducted with the children are mainly... 
 
 

1 
 
... performed 
spontaneously 
without 
preparation and 
postprocessing 
phases. 

 

 

2 
 
... prepared and 
revised by one 
institution. 
 
 
(e.g. always by 
teachers or always 
by educators) 

 

3 
 
... alternately 
prepared and 
revised by the 
institutions. 
 
(e.g. alternating 
between teachers 
and educators) 

 

4 
 

... prepared and 
revised jointly by 
the institutions. 
 
 
(e.g. in tandem or 
in joint team 
meetings) 

 

5 
 

... systematically 
reflected upon by 
the institutions 
from a 
professional point 
of view in addition 
to the previous 
level. 
 

Specification of own activities: 
 
 
 
 
 

 

A.3.2 Focus of the joint child-related reflection 
The cooperation activities conducted will be... 

 
 

1 
 

… only rarely 
reflected on 
focusing on 
individual 
children. 
 

 

2 
 
... reflected on 
focusing on 
children with 
special needs. 
 
(e.g. 
kindergartners 
who will probably 
have difficulties 
with the transition 
or students with 
special needs 
and/or transition 
difficulties) 
 

 

3 
 
... reflected on 
focusing on 
children of one 
institution. 
 
(e.g. only the 
kindergartners or 
only the students) 

 

4 
 

… reflected on 
focusing on 
children of both 
institutions. 
 

 

5 
 
… reflected on and 
documented 
focusing on 
individual learning 
and developmental 
processes of all 
children. 

Specification of own activities: 
 
 
 
 
 

Evaluation sheet 
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Dimension of cooperation part A –  
PEDAGOGICAL ACTIVITIES WITH THE CHILDREN  
 

 
 
 
A.1 Temporal and structural organisation of the activities with the children 

 
 
Add the values entered in section A.1 and divide the 
sum by two. 
 
 

: 2 = ______ 
 

 
 
A.2 Content-related organisation of the activities with the children 

 
 
Add the values entered in section A.2 and divide the 
sum by two. 
 
 

: 2 = ______ 
 

 
 

A.3 Planning and reflection of the activities with the children 

 
 
Add the values entered in section A.3 and divide the 
sum by two. 
 
 

: 2 = ______ 
 

 
 
 
Now, please enter the three values for the dimension of cooperation part A in your 
network profile ("Stern" (German for “star”)) on page 27. 
 
 

 Value 

A.1.1 3 

A.1.2 1 

 Value 

A.2.1 2 

A.2.2 3 

 Value 

A.3.1 2 

A.3.2 2 
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Dimension of cooperation part B –  

STRUCTURES WITHIN THE DIFFERENT INSTITUTIONS  
 

To what extent and in what quality is the intensive cooperation embedded in 
the participating institutions in terms of structures and staff? 

 
 

 
Description: 

 

An intensive cooperation is characterised by 
• an appropriate number of educators and teachers who work in a structured 

professional way to implement and further develop the cooperation activities, 
• an at least partial integration of colleagues who are not directly involved, 
• a cooperation integrated into the institution's internal structures as a fundamental 

part of its own profile, 
• sufficient time, material and spatial resources for the realisation of the cooperation 

work. 
 

These aspects are bundled in the thematic sections: 
 

B.1     Cooperation between educators, teachers and management staff 
B.2     Embedding of the cooperation 
 

Reflection questions: 

• How many and which persons are directly involved in the cooperation activities? Which 
professional groups are represented? 
 

• How are team and work structures as well as responsibilities regulated? 
 

• What is the function of the management with regard to the cooperation design? 
 

• How are persons included who are not directly involved? 
 

• Which further trainings are/were offered and attended for cooperation? 
 

• How important is cooperation in the pedagogical concept of the kindergarten or school? 
 

• How significant is cooperation in parental and public work? 
 

• How are the individual activities integrated into the core tasks, into the regular offerings 
and into the institution's concept? 
 

• How can free space for the planning and organisation of cooperation activities be 
guaranteed? 
 

• What facilities and materials are available for the cooperation activities? 
 

• What budget (e.g. also for further training) do the educators and teachers have access 
to? 
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Dimension of cooperation part B –  
STRUCTURES WITHIN THE DIFFERENT INSTITUTIONS  
 

B.1   Cooperation between educators, teachers and  
management staff 

 
 

B.1.1 Quality of cooperation at the level of educators and teachers 
The collaboration within the cooperation ... 
 
 

1 
 

... is developed by 
educators and 
teachers from all 
institutions 
participating in the 
cooperative 
network. 
 

 

2 
 
...is characterised 
by an equal 
distribution of 
tasks and work 
orders among all 
participants in the 
cooperation 
network. 

 

3 
 
... goes beyond a 
mere division of 
labour in such a 
way that a certain 
quality of 
relationship is 
created between 
educators and 
teachers. 

 

4 
 

… is structured in 
cross-institutional 
tandems and/or 
teams that plan 
and carry out their 
cooperation 
activities "at eye 
level". 

 

5 
 
... is characterised 
by joint reflection 
and mutual 
consultation 
beyond the 
cooperation 
activities that 
support learning 
from each other. 

Specification of own activities: 
 

 

B.1.2 Role of the heads of educational institutions in the cooperation 
The collaboration within the cooperation ... 
 
 

1 
 

... is benevolently 
observed by at 
least the head of 
one educational 
institution. 

 

2 
 
... is accompanied 
in an appreciative 
manner by at least 
the head of one 
educational 
institution. 
 
(e.g. addressing 
issues in team 
meetings/ 
conferences, 
creating 
transparency in 
the institution's 
internal 
team/staff) 
 

 

3 
 
... is actively 
supported by at 
least the head of 
one educational 
institution. 
 
 
(e.g. participation 
in planning 
discussions, 
development of 
reliable 
communication 
structures; 
information for 
parents) 

 

4 
 

... is actively co-
developed by the 
heads of all 
educational 
institutions in the 
cooperation 
network. 
 
(e.g. regular 
discussions at 
management level; 
joint participation 
in cooperation 
meetings) 
 

 

5 
 
... is shaped by an 
appreciating cross-
institutional team 
of heads of 
educational 
institutions with 
shared 
responsibility. 
 
(e.g. joint decision-
making processes 
at management 
level) 

Specification of own activities: 
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B.1.3 Availability and use of resources in the institutions 
For the organisation of the cooperation in the network ... 
 
 

1 
 
... adequate staff 
and time resources 
are available in the 
participating 
institutions. 
 
 

 

2 
 
... the existing staff 
and time resources 
of the participating 
institutions are 
evenly 
incorporated into 
the cooperation 
work to an 
appropriate 
extent.  
 
 

 

3 
 
... the participating 
institutions also 
have spatial 
resources 
available for 
cooperation work 
in addition to staff 
and time 
resources. 
 

 

4 
 
... the participating 
institutions also 
have financial 
resources 
available for 
cooperation work 
in addition to staff, 
time and spatial 
resources. 
 
(e.g. budget for 
joint training 
courses, material 
for joint use) 
 

 

5 
 
... all available 
resources are used 
optimally. 
 
(e.g. by searching 
for synergy effects, 
i.e. it is possible to 
integrate the 
cooperation work 
into everyday life 
in such a way that 
the existing 
resources are used 
"twice") 

Specification of own activities: 
 
 
 
 
 

 
Dimension of cooperation part B –  
STRUCTURES WITHIN THE DIFFERENT INSTITUTIONS  
 

B.2   Embedding of the cooperation 
 

 

B.2.1 Significance of cooperation 
The different institutions regard the collaboration within the cooperation … 
 
 

1 
 

… as the fulfilment 
of a legal mandate. 

 

2 
 
... beyond that as 
necessary and 
important. 
 

 

3 
 
… as extremely 
important. 
Therefore, the 
promotion and 
responsible 
handling of this 
aspect are 
considered as 
binding. 
 

 

4 
 

... explicitly as a 
separate priority 
task. 

 

5 
 
... additionally as an 
enrichment and 
inspiration for the 
internal work of 
the institution. 

Specification of own activities: 
 
 
 
 
 
 

B.2.2 Implementation of the cooperation 
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Cooperation in the transition process ... 
 
 

1 
 

... is a legal 
requirement, 
which is 
implemented 
within the 
framework of the 
institution's 
internal tasks. 

 

2 
 
... is actively 
implemented and 
takes place 
alongside other 
cooperations ("one 
among many"). 

 

3 
 
... is actively 
implemented and 
has priority over 
other 
cooperations. 

 

4 
 

... is implemented 
as a priority task 
and is a visible 
part of the 
external 
representation/ 
public relations 
work. 

 

5 
 
... is implemented 
in a way that also 
enriches the 
development of 
other internal tasks 
of the institution. 

Specification of own activities: 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Evaluation sheet  
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Dimension of cooperation part B –  
STRUCTURES WITHIN THE DIFFERENT INSTITUTIONS  
 

 
 

B.1 Cooperation between educators, teachers and management staff 

 

 
 
Add the values entered in the section B.1 and divide 
the sum by three. 
 
 
 
 
 

: 3 = ______ 
 

 
 

B.2 Embedding of the cooperation 

 
 
Add the values entered in the section B.2 and divide 
the sum by two. 
 
 

: 2 = ______ 
 
 

 
 
Now, please enter the three values for the dimension of cooperation part B in your 
network profile ("Stern", German for “star”) on page 27. 
 
 
 
 
 
 
 
 
 
 
 

 Value 

B.1.1  

B.1.2  

B.1.3  

 Value 

B.2.1  

B.2.2  
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Dimension of cooperation part C -  

WORK IN COOPERATION NETWORKS 
 

On which level of quality does the joint cooperation between the educational 
institutions take place? 

 
 

Description: 
 

An intensive cooperation is characterised by ... 
• an appreciative cooperation of the different professional fields (educators and 

teachers, social workers), where different specialist knowledge is integrated into the 
joint pedagogical work, 

• a common vision, shared by all those involved, from which specific aims and activities 
can be derived (a "common denominator"), 

• a continuous and systematic reflection of the common work. 
 

These aspects are bundled in the subject sections: 
 

C.1     Multi-professional collaboration 
C.2     Shared understandings 
C.3     Quality assurance and development  

 

Questions for reflection: 

• In which form is multi-professional cooperation practiced? How are the respective 
expertises implemented or made visible in the work? 
 

• How is the relationship between the individual professions characterised? 
 

• How is an atmosphere of appreciation for the uniqueness of each participating 
institution and person created? 
 

• Is there a jointly developed vision? What is the "common denominator" of the 
participating institutions? 
 

• What are the shared understandings of central guiding concepts (e.g. playing, learning, 
basic skills, school ability, performance)? How are different understandings/ 
requirements /demands dealt with? 
 

• What is the overall concept? How is it documented? 
 

• In what way is feedback given to the children? 
 

• In which way is feedback given to the parents? 
 

• In which way is it assessed whether the intensive cooperation increases the pedagogical 
quality for children, parents as well as educators and teachers? 
 

• In which way are problems and dissatisfactions in the cooperation assessed and 
systematically processed? 
 

• To what extent is a systematic and regular reflection and evaluation of the cooperation 
carried out? 
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Dimension of cooperation part C - WORK IN COOPERATION NETWORKS 

 

C.1 Multi - professional collaboration 
 

 

C.1.1 Developing the collaboration 
The collaboration of the different people involved ... 

 
 

1 
 

... is characterised 
by general mutual 
personal 
acknowledgement. 

 

2 
 
... is characterised 
by mutual 
awareness of the 
specifics of the 
other profession 
and institution. 

 

3 
 
... is beyond that 
characterised by 
mutual technical 
appreciation. 

 

4 
 

... is designed in a 
way that different 
perspectives are 
shared and used 
constructively for 
the cooperation 
activities. 
 

 

5 
 
... is also designed 
to create a 
common 
professional 
perspective for all 
persons involved. 

Specification of own activities: 
 
 
 
 
 
 
 
 
 
 

C.1.2 Functions of collaboration 
The multi-professional collaboration serves... 

 
 

1 
 

... to work in 
cooperative 
activities based on 
a division of work. 

 

2 
 
... to work together 
in cooperation 
activities in order 
to share 
professional 
knowledge. 

 

3 
 
... to further 
develop joint 
cooperation 
activities and to 
make progress in 
the transition 
process. 

 

4 
 

... to purposefully 
learn from each 
other and to 
expand the own 
professional 
competences. 
 
 

 

5 
 
... beyond that 
reflects, evaluates 
and further 
develops the 
quality of the joint 
cooperation 
activities. 

Specification of own activities: 
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Dimension of cooperation part C - WORK IN COOPERATION NETWORKS 

 

C.2 Shared understandings 
  

 

C.2.1 Dealing with goals 
The goals of the cooperation ... 
 
 

1 
 

... are so far held by 
individual persons, 
but not yet shared 
with each other. 

 

2 
 
... are a collection 
of different, 
institution-specific 
interests that are 
pursued in 
different 
cooperation 
activities. 

 

3 
 
... are a mixture of 
common and 
institution-specific 
interests which are 
pursued in 
different 
cooperative 
activities. 

 

4 
 

... have been 
developed in a 
common process 
which are pursued 
in systematic 
cooperation 
activities that 
build up on each 
other. 

 

5 
 
... are embedded in 
a common process 
that is regularly 
reflected and 
further developed. 

Specification of own activities: 
 
 
 
 
 

 
 

C.2.2 Dealing with main concepts 
Profession-specific main concepts (playing, learning, performance, school ability, etc.) 
are handled in the collaboration in such a way that ... 
 
 

1 
 

... they do not play 
a major role in 
cooperation 
activities. 

 

2 
 
... depending on 
the situation, a 
profession-specific 
perspective is 
adopted with 
regard to the 
above-named 
concepts. This 
perspective 
dominates the 
further process. 

 

3 
 
... a dialogue about 
profession-specific 
differences takes 
place.  

 

4 
 
... a dialogue about 
profession-specific 
differences in the 
sense of an 
approximation and 
development of a 
common 
understanding of 
the concepts is 
being pursued.  
 

 

5 
 
... an action-
guiding and 
obligatory 
common cross-
professional 
perspective is 
being developed 
with regard to the 
main concepts. 

Specification of own activities: 
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C.2.3 Conceptual embedding 
Cooperation in the transition process ... 
 
 

1 
 

...consists of 
individual 
cooperation 
activities without 
direct connection 
which are dealt 
with flexibly and in 
a demand-oriented 
manner. 

 

2 
 
... consists of 
systematically 
planned 
cooperation 
activities which 
are coherently 
connected. 

 

3 
 
... is documented in 
its basic structure. 

 

4 
 

... is beyond that 
perceived as 
binding and 
guiding and is 
regularly revised. 
 

 

5 
 
...is recorded and 
prepared in the 
form of a binding 
concept in such a 
way that it can be 
used 
independently of 
people and thus 
ensures 
sustainability. 
 
(e.g. in the case of 
changes in 
management or 
staff) 
 

 Specification of own activities: 
 
 
 
 

 
Dimension of cooperation part C - WORK IN COOPERATION NETWORKS 
 

C.3 Quality assurance and development 
 

 

C.3.1 Inter-institutional exchange on quality 
Within the cooperation network, the quality of the cooperation is ... 
 
 

1 
 

... discussed 
selectively and on 
demand. 

 

2 
 
… discussed 
regularly with a 
focus on 
organisation and 
procedures in 
order to optimise 
the cooperation 
activities. 

 

3 
 
… beyond that 
focused regularly 
on aspects of 
content in order to 
optimise the 
cooperation 
activities. 
 

(e.g. 
appropriateness of 
topics and 
methods) 

 

4 
 

… regularly 
discussed with 
reference to the 
common goals and 
interests in order 
to further develop 
the overall quality. 

 

5 
 
… regularly 
discussed in order 
to develop both - 
the cooperation 
activities and the 
overall quality 
conceptually and 
systematically and 
to work on the 
realisation of a 
common vision. 
 

Specification of own activities: 
 
 

 

C.3.2 Focus on the reflection in the cooperation network 
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The quality of the cooperation activities for the children will be ... 
 
 

1 
 

... group- and class-
wise reflected on 
in multi-
professional 
teams. 

 

2 
 
... reflected on 
individual children 
in special 
problematic 
situations in a 
multi-professional 
team. 

 

3 
 
... reflected on each 
child in a multi-
professional team. 
 
 

 

4 
 

… reflected on all 
children in a multi-
professional team 
where parents can 
be actively 
involved. 

 

5 
 
… reflected on all 
children in a multi-
professional team 
where children 
and their parents 
can be actively 
involved. 

Specification of own activities: 

 
 
 
 
 
 
 
 
 

C.3.3 Developing a culture of mutual recognition 
To cultivate mutual recognition ... 
 
 

1 
 

… opportunities 
are provided to 
openly address 
problems and 
conflicts within the 
cooperation 
network. 

 

2 
 
… all participants 
actively strive for 
constructive 
solutions to 
problems and 
conflicts. 
 

 

3 
 
… regular talk 
times are available 
for reflection on 
team development 
in the cooperation 
network. 

 

4 
 

… advanced 
training and/or 
professional 
external support 
opportunities are 
used jointly. 

 

5 
 
… pedagogical 
days or similar 
events are 
regularly held to 
support and 
sustainably secure 
this process. 

Specification of own activities: 
 
 
 
 
 
 

 
Evaluation sheet 
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Dimension of cooperation part C -  

WORK IN COOPERATION NETWORKS 
 

 
 

C.1 Multi - professional collaboration 
 

 
Add the values entered in the section C.1 and divide the 
sum by two. 
 
 

: 2 = ______ 
 

 
 
 

C.2 Shared understandings 

 
 
Add the values entered in the section C.2 and divide the 
sum by three. 
 
 
 
 
 

: 3 = ______ 
 

 
 
 

C.3 Quality assurance and development 

 
 
Add the values entered in the section C.3 and divide the 
sum by three. 
 
 
 
 
 

: 3 = ______ 
 

 
 
 
Now, please enter the three values for the dimension of cooperation part C in your 
network profile ("Stern", German for “star”) on page 27. 
 

 Value 

C.1.1  

C.1.2  

 Value 

C.2.1  

C.2.2  

C.2.3  

 Value 

C.3.1  

C.3.2  

C.3.3  
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Your current network profile (for cutting out) 

Date: ________________                          Cooperation network: ______________________ 
 

 
 

Dimension of cooperation part A  
PEDAGOGICAL ACTIVITIES WITH THE CHILDREN 

 

Dimension of cooperation part B 
 STRUCTURES WITHIN THE INDIVIDUAL INSTITUTIONS 

 

Dimension of cooperation part C 
WORK IN COOPERATION NETWORKS 
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Conclusion of our network profile (template) 
 

 

Summary of the results of your network profile from  ________________________:  

                                                  Date 

 
 

Comments on the profile, 
identification of achieved aims 

 

 

Need for further 
development/interests 

 
Open questions/duties 
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Agreement on next specific steps (template) 
 

Content 
WHAT? 

Time frame 
WHEN? 

Participants 
WHO? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The next analysis with the "Paderborner Qualitätsstern" is planned for: 
 

___________________________________ 
 
 
The participation in the evaluation for the "Paderborner Qualitätsstern" will take place 
on: 
 

___________________________________ 
 
 

Date and signature of all parties involved:  _________________________________ 

 

___________________________________  _________________________________ 
 
___________________________________  _________________________________ 
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 Context and theoretical background  

                                of the Paderborner Qualitätsstern 
 

The transition from kindergarten to primary school represents a challenge for children and 

their families in terms of a development task that must be managed by them (see Eckerth/Hanke 

2015). The first time a child enters school as a place of formal, systematic education can therefore 

be called a "critical life event" (Filipp 1995). Its accomplishment can be supported by the 

professional staff from kindergarten and primary school.  

 

To improve the quality of early education after the alarming results of the PISA-Study of 2001, in 

Germany numerous efforts have been made to optimise the transition from kindergarten to 

primary school over the past years (see Höke et al. 2017; Gutzmann/Lassek 2018). As a part of 

the governmental education strategy, many pilot projects have been initiated that focus on a 

closer cooperation between kindergarten and primary school. As shown above (see preface), 

kindergarten and primary school belong to different systems in Germany. For these institutions, 

the support of children in managing their transition by creating learning environments that 

promote education and learning by strengthening the children’s personality is a common 

mandate. At the same time, it is intended to counteract disadvantages which arise from children’s 

social backgrounds. 

In terms of educational policy, these processes of rapprochement were underlined by the 

introduction of so-called "second-generation education plans" (Röhner 2014), which were 

defined in some federal states of Germany as a common educational and didactic orientation for 

children between 0 and 10 years of age. In those plans, the co-constructivist approach of the 

child educating itself in social contexts and the social scientific approach of the child as a 

competent actor have established themselves as educational theoretical references (see 

Fthenakis 2011, see Büker 2015). However, the plans of various federal states differ significantly 

in the specification of the concept of education. Some of them remain rather vague and speak of 

'appropriate', ‚inspiring' or 'experience-expanding' education. Other plans contain specific 

guidelines as to which competences are to be specifically promoted with regard to school 

preparation. 
 

In the sense of joint educational support and promotion, processes of dialogue and negotiation 

of understanding and pedagogical action among educators and teachers are relevant (see Höke 

2013; Bührmann/Büker 2015). On a national  and an international level, transition projects and 

accompanying research studies of the past few years have shown that a common orientation 

framework, a content-related connectivity of the educational sectors as well as committed efforts 

to achieve coordinated cooperation between kindergarten and primary school can have a positive 

effect on the design of transition processes (for a current research overview, see Backhaus-

Knocke 2020; Wildgruber/Niesel 2016; Höke et al. 2017; Dockett / Einarsdottir / Perry 2019). 

A wide range of practical ideas for the design of cooperation were developed and successfully 

tested with high commitment. These include measures such as the development of cooperation 

calendars, in which joint parents' evenings, visiting contacts and handover talks are firmly 

anchored. Peer learning concepts have been created, such as peering by older children for school 

beginners, but also firmly established learning workshops in which kindergarten and primary 

school students learn together (see Kordulla 2017). In some cases, both institutions are located 

under one roof and merge into one joint institution. However, the cooperation usually takes place 
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in the form of a network, while maintaining the independence of the kindergarten and primary 

school. 

In recent years, nevertheless, it has also become evident that successes in terms of optimising 

transition processes for children while at the same time professionalising the educators and 

teachers involved as well as a sustainable quality development of the institutions can only be 

achieved once certain conditions have been created as " conditions for success". 

 

A very important condition for success is the type and quality of cooperation between the 

agents of kindergarten and primary school (see Höke 2013; Bührmann/Büker 2015). Since the 

1970s, studies have revealed that - although the practice of cooperation in Germany has increased 

quantitatively - frequency, continuity, and intensity of cooperation between the examined 

institutions have varied considerably instead (see Faust, Wehner & Kratzmann, 2011). The 

majority of networks cooperate at an organisational level or at the level of occasional 

collaboration, as it is the case with visits of kindergartners in primary schools. In comparison, only 

few networks have already reached an advanced level of cooperation where they discuss and 

share technical issues and plan and reflect on transition activities together (see 

Hanke/Backhaus/Bogartz 2013, see von Bülow 2011). A study by the DJI (Deutsches 

Jungendinstitut) that has been carried out nationwidely shows that although great importance is 

attached to cooperation with primary schools, there is a high level of dissatisfaction with the 

implementation of such cooperation (van Santen/Pluto 2018). However, national (see Faust 

2012) and international findings show that first, a high quality of cooperation among 

educators and teachers must be achieved to then achieve positive effects on children's transition 

management and thus on their educational careers (see Ahtola et al. 2011; see 

Gräsel/Fußangel/Pröbstel 2006). While the majority of the children investigated benefit from 

cooperative activities during the transition, particularly on the socio-emotional level (e.g., by 

reducing anxiety; see Arndt/Kipp 2016), children carry problem situations to primary school 

with them if they already needed a special support during preschool (Faust 2012).  

Against the background of these research results, high importance must be attached to the 

development of shared understandings among educators and teachers as well as to the 

dialogue about individual children in the cooperation network. Accompanying studies of pilot 

projects also show that the "cooperation at eye level", that is repeatedly demanded, does not come 

about automatically when educators from kindergartens work with primary school teachers (see 

Bührmann/Büker 2015; Höke 2013). Especially the high but often unspecified educational and 

pedagogical demands for intensified cooperation can contribute to a one-sided emphasis on the 

"common". Thismeans that certain aspects that need to be clarified are left out of the cooperation, 

but under certain circumstances "boil" under the surface. In Germany, kindergartens and primary 

schools are two traditionally different systems (see Bührmann/Büker/Höke 2017). In 

implementing their statutory mandate to cooperate in accompanying children in the transition 

process, these two institutions face the task of simultaneously defining the specific nature of the 

independent educational mandates of each, kindergarten and primary school, as well as 

identifying common aspects. The aim is to translate this into concrete concepts. 

 

Educator related research as well as accompanying studies of model projects have shown that 

there are considerable, traditional and system-related differences between educators from 

kindergarten and primary school teachers. There are particular differences in the understanding 

of concepts such as school preparation (Behrensen/Solzbacher 2012; Liebers/Kowalski 2007), 

learning, playing, performance (Bührmann/Büker 2015) and in the view of the child (Huf 

2017, Gerstenberg 2017). When attempting to develop a common understanding of education, 
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some asymmetries, particularly in the schools' interpretational sovereignty, were identified (see 

Höke 2013; Urban et al. 2015). If these asymmetries remain unspoken or existing differences in 

professions are levelled out under the motto: "We are all learning companions now", this could 

become problematic against the backdrop of continuing structural differences between the 

different professions (different working conditions, training programmes, and salary structures) 

(see Bührmann/Büker/Höke 2017). This can currently be seen in the design of inclusive 

transitions. When it comes to supporting children with special needs and children from socially 

disadvantaged milieus, there is often a lack of clarity regarding responsibilities and the use of 

expertise and resources in multi-professional teams that include not only specialist and regular 

school teachers but also support teachers, school social workers and inclusion helpers (see Urban 

et al. 2015). Incidentally, these ambiguities often also exist in dealing with children with special 

talents or accelerated learning needs (Koop et al. 2010). For example, the potential that a network 

can offerto support four-year-olds who want to learn to read on their own initiative, yet often 

remains untapped. 

Against the background of the experience gained and the findings available with regard to 

conditions for success as well as possible obstacles, the focus will now shift to sustainable 

quality assurance and further quality development of the coordinated cooperation 

between kindergarten and primary school. 

 

With the Paderborner Qualitätsstern an instrument has been developed which systematically 

supports the cooperation process between kindergarten and primary school. It is based in 

particular on the results of the scientific research accompanying the following pilot projects, 

which are briefly outlined here: 

 

Bildungshaus 3 - 10 in Baden-Württemberg (Arndt/Kipp 2016; Höke 2013; Höke/Arndt 2015; 

Koslowski 2014) 

The pilot project Bildungshaus 3-10 (2008-2015) (German: House of Education) was an initiative 

of the Ministry of Culture, Youth and Sports of the federal state of Baden-Württemberg. The aim 

was to interlink the educational work between kindergarten and primary school. The 33 model 

networks, a total of 33 primary schools and 54 kindergartens, were scientifically supported by the 

ZNL Transfer Center for Neuroscience and Learning in Ulm. The accompanying scientific study 

was funded by the Federal Ministry of Education and Research and the European Social Fund of 

the European Union. 

 

Kinderbildungshaus Paderborn (Büker 2014; Bührmann/Büker 2015; Kordulla 2014 and 2017) 

The Kinderbildungshaus Paderborn (2010-2013) (German: Children’s Education House 

Paderborn) was a pilot project of the municipality of Paderborn with the aim to ensure and 

optimise the continuity of educational processes for children by developing and testing innovative 

forms of cooperation between elementary and primary sectors. 

The model location consists of a primary school and two-day care centers and has been the 

inspiration for the development of further child education centers in Paderborn. The project was 

scientifically supported by the Department of Primary School Pedagogy and Early Education of 

the University of Paderborn. The accompanying scientific study was supported by the 

Sparkassenstiftung Paderborn-Detmold and the Peter Gläsel Stiftung Detmold. 

 

 

buddY (Büker/Bethke 2014; Büker 2018) 
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The buddY pilot project "Transition Kindergarten - Primary School" was an initiative of the 

"buddy e.V." association founded by the Vodafone Foundation Germany which aims to develop a 

participatory learning culture and was renamed "Education Y" in 2016. The project focused on 

strengthening the personalities of children during transition and in particular on establishing a 

buddy principle ("children support children in transition"). 

In the period 2013-2015 the Department of Primary Education Pedagogy and Early Childhood 

Education of the University of Paderborn took over the evaluation of this project from the 

perspective of the children involved. N = 30 kindergarten and primary school students from a total 

of eight cooperation networks from the educational regions of Paderborn and Detmold took part 

in the child survey study which was sponsored by buddy e.V. 

 

In each of the projects mentioned above the views of educators, school social workers, primary 

school teachers, parents and children with regard to the best possible transitional design were 

collected and linked with observations of the accompanying researchers. From the findings 

generated in this process, quality criteria for a partnership-based and professional 

cooperation in the transition process were systematically derived which are systematically 

based on scientific findings of current cooperation research (Holtappels et al. 2011; 

Jutzi/Schüpbach/Thomann 2013; Kaendler et al. 2015; Erdsiek- Rave/John-Ohnesorg 2014; Carle 

2014) as well as on current transition research (Oehlmann/Mannig-Chlechowitz/Sitter 2011; 

Griebel/Niesel 2015; Fasseing Heim et al. 2018). These quality criteria form the basis of the 

Paderborner Qualitätsstern. 
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